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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 

School overview
	Detail
	Data

	School name
	Woodside Primary School & Nursery

	Number of pupils in school 
	484

	Proportion (%) of pupil premium eligible pupils
	38.5% 
161 children

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended)
	2025/26
2026/27
2027/28

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	April 2026

	Statement authorised by
	Mrs E Tolley

	Pupil premium lead
	Miss H Pickles

	Governor / Trustee lead
	Mr M Simpson



Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£243,915


	Recovery premium funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£243,915





Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]
Statement of intent
	Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment across all subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal. We will consider the challenges faced by vulnerable pupils, such as those who have a social worker and young carers. The activity we have outlined in this statement is also intended to support their needs, regardless of whether they are disadvantaged or not. High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers. Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will: · ensure disadvantaged pupils are challenged in the work that they’re set · act early to intervene at the point need is identified · adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve.

The ultimate objectives for disadvantaged pupils are:
· to increase ARE in Reading Writing and Maths;
· to narrow the gap with non-PP pupil
Details below outline how the current pupil premium strategy plan work towards achieving those objectives and the key principles of the strategy plan.

We aim to address these priorities through a three-tiered approach as recommended by the EEF
1. Improving quality first teaching - by continually seeking to improve the quality of teaching and learning, all children in the school will make good or better progress. Through a range of professional development, monitoring activities and feedback, teachers will further develop their pedagogy and strategies to meet the needs of all learners in our school and this will support them to identify gaps in learning and respond swiftly to the needs of the children within their care and, as a result, address ongoing barriers to learning. 
2. Targeted academic support for identified children - targeted intervention can support children to make accelerated progress in areas that they find difficult. We make provision for targeted academic support in small groups and on a one-to-one basis after careful diagnostic assessment of children’s areas of strength and development. 
3. The use of wider approaches - wider approaches include an individualised approach for the child and family and include access to enrichment activities and help with the cost of educational visits.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Low attendance and levels of persistent absence impacts on pupils’ social skills attainment and progress.
Attendance data over last three years shows gaps between pupil premium and non-pupil premium groups
	
	2022-23
	2023-24
	2024-25

	Whole school attendance
	90.93%
	90.8%
	91.29%

	PP attendance
	88.01%
	89.3%
	88.78%

	Non-pupil premium attendance
	91.43%
	91.8%
	93.62%


Pupil premium groups of pupils make up a significant proportion of our persistent absentees. This proportion is above the number that you would expect compared to National.

	Year Group
	% of pupil premium children below attendance target of 94% for 2024 – 2025

	Orchard (3 children)
	

	1 (13 children)
	31

	2 (22 children)
	32

	3 (29 children)
	31 (and 1 unknown)

	4 (28 children)
	50

	5 (30 children)
	40

	6 (33 children)
	30


In year 1, of 13 pupil premium children, 3 were persistently absent.
In year 2, of 22 pupil premium children, 7 were persistently absent.
In year 3, of 29 pupil premium children, 8 were persistently absent.
In year 4, of 26 pupil premium children, 12 were persistently absent.
In year 5, of 30 pupil premium children, 11 were persistently absent.
In year 6, of 33 pupil premium children, 9 were persistently absent.

	2
	Under-developed speech, language and vocabulary impacts on pupil premium children’s attainment. Language assessments (WellComm) in early years indicates there are a large number of children requiring additional language intervention.  Some of our disadvantaged pupils are new to education including within the UK, and have limited prior-schooling, this has impacted on their communication and language skills. 

	Year Group
	% of pupil premium children below age related expectations on WELCOMM assessment on entry/Summer 25

	Year 1 (13 children)
	38




	3
	In Phonics, poor communication, speech and language skills impacts on the pupil premium children’s ability to articulate phonemes and blend these together to make words. Limited pre-school shared experiences of songs, rhymes and books impact on children’s phonetic readiness. Some PP children also speak English as an additional language, where the English alphabet (graphemes) are not familiar to them outside of the school environment. Their starting point is behind their peers requiring significant additional phonics intervention. 

	Year Group
	% of pupil premium children below age related expectations for phonics

	[bookmark: _Hlk191293454]Orchard (3 children)
	100

	1 (13 children)
	85

	2 (22 children)
	73

	3 (29 children)
	59 (plus 1 unknown)

	4 (28 children)
	46

	5 (30 children)
	13

	6 (33 children)
	12




	4
	One of the barriers within our deprived socio-economic catchment area is that some pupil premium children have limited familiarity of reading good quality texts (i.e. a lack of shared reading taking place at home of high-quality texts) and/or weak communication and language skills.
It is vitally important to recognise, however, that not all children eligible for the pupil premium have
all, or even some, of these barriers. Some have very supportive families, who do their very best for
their children, but whose limited resources mean that their children have a narrower range of
experiences pre-school and outside school than their better-off peers.
Internal assessment at Summer 2025 shows attainment gaps in achieving age related expectations or above in reading between pupil premium and non-pupil premium groups.

	Year Group
	% of pupil premium children below age related expectations for reading

	Orchard (3 children)
	100

	1 (13 children)
	38

	2 (22 children)
	56

	3 (29 children)
	59 (plus 1 unknown)

	4 (28 children)
	42

	5 (30 children)
	47

	6 (33 children)
	36




	5
	Some families whose children receive PP funding, have low aspirations and low expectations of their children - often as a result of their own experiences or education. This lack of confidence to support their children at home, sometimes leads to their children having under-developed speech and language, lack of vocabulary breadth, poor communication skills, limited ability to match phonemes to graphemes, and limited experience of writing for different purposes.  This will factor into the challenges that PP children face when writing.  
Internal assessment at Summer 2025 shows attainment gaps in achieving age related expectations or above in writing between pupil premium and non-pupil premium groups.

	Year Group
	% of pupil premium children below age related expectations for writing

	Orchard (3 children)
	100

	1 (13 children)
	38

	2 (22 children)
	59

	3 (29 children)
	66 (plus 1 unknown)

	4 (28 children)
	50

	5 (30 children)
	73

	6 (33 children)
	52




	6
	Evidence shows the importance of parental engagement and confidence in Maths for better outcomes in
children’s short- and long-term learning and development in this area.  Some children from disadvantaged backgrounds lack support from their parents in order to learn basic number facts, develop number sense, experience rich mathematical opportunities in real life situations and recognise patterns which is a significant barrier in their mathematical knowledge and skills.  
Internal assessment at Summer 2025 shows attainment gaps in achieving age related expectations or above in mathematics between pupil premium and non-pupil premium groups.

	Year Group
	% of pupil premium children below age related expectations for Maths

	Orchard (3 children)
	100

	1 (13 children)
	23

	2 (22 children)
	56

	3 (29 children)
	55 (plus 1 unknown)

	4 (28 children)
	38

	5 (30 children)
	53

	6 (33 children)
	27




	
	Additional barriers to the achievement of children entitled to pupil premium
One of the key barriers to progress for some of our pupil premium children is limited parental engagement with school life. We recognise that strong home-school partnerships are vital to pupil success. As a school, we are committed to working collaboratively with families and the wider community to foster a culture of shared responsibility and mutual support. Through inclusive communication, community events, and targeted outreach, we aim to build trust and encourage active participation in the educational journey of every child.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Challenge 1 Attendance, (Poor attendance can impact on social skills, attainment and progress).
Improve attendance of disadvantaged pupils.
	Attendance and punctuality for PP pupils continues to rise.
Attendance action plan identifies actions to support pupil premium attendance. 
Enhanced social skills leading to a reduction in behaviour incidents and the number of days lost to fixed term suspensions. 
Boxhall profiles used as a baseline before interventions begin and following completion of the interventions.
Boxhall profile data shows 
· Improved scores in targeted strands
· Positive shifts in developmental and diagnostic strands
· Evidence of increased resilience and self-esteem 
· Reduction in concerning behaviours

	Challenge 2 Oracy – To increase a higher level of vocabulary and language skills throughout school, with a focus on early language skills in EYFS.
	Improved percentages of PP pupils achieving age related expectations across the curriculum where vocabulary acquisition accelerates their progress.
Teachers intentionally teach vocabulary to improve pupil attainment. 
Speech, language and listening interventions target PP pupils requiring additional support are high quality and well matched to their individual needs.


	Challenge 3 Phonics – To achieve closer to national average expected standard in Y1 phonics screening check and Y2 re-check.
	PP pupils receive high quality catch up and keep up sessions and are heard read daily.
Increase the percentage of PP pupils achieving the pass mark for the phonics screening check.
Increase the percentage of PP pupils remaining at the pace of the Phonics programme, reducing the number of children at risk of falling behind. 
When leaders are monitoring the quality of teaching and learning ensure PP children are being supported by all staff, to ensure the provision is well matched to close gaps their understanding, knowledge and skills.
Phonic action plan outlines regular monitoring of phonics teaching, interventions and assessments.

	Challenge 4 Reading – To achieve closer to national average attainment across the school in Reading

	Increase the percentage of pupils achieving Reading age related expectations by end of KS2.
Effective catch-up sessions for PP children will ensure gaps in comprehension skills are addressed. 
Increases in NTS reading and statutory assessments outcomes for PP children, will demonstrate their deeper understanding through use of the seven comprehension skills taught within the curriculum. 
When leaders are monitoring the quality of teaching and learning ensure PP children are being supported by all staff, to ensure the provision is well matched to close gaps their understanding, knowledge and skills. 

	Challenge 5 Writing -To achieve closer to national average attainment scores across the school in Writing
	Increase percentage of pupils achieving Writing age related expectations at end of KS2.
Effective interventions - both in the moment and through feedback, support PP pupils to address gaps in their writing skills and knowledge so that they make accelerated progress. 
When leaders are monitoring the quality of teaching and learning ensure PP children are being supported by all staff, to ensure the provision is well matched to close gaps their understanding, knowledge and skills.

	Challenge 6 Mathematics – To achieve closer to national average attainment scores across the school in Mathematics
	Increase percentage of pupils achieving Mathematics age related expectations by the end of KS2.
The youngest PP children will show confidence and ability to manipulate numbers and patterns in order to show their number sense. 
Increases in Power Maths, Multiplication checks and statutory assessments outcomes for PP children, will demonstrate their arithmetical proficiency and mastery of Maths.
Year 5 MTC action plan outlines interventions and additional support for PP children who did not score 20+.
When leaders are monitoring the quality of teaching and learning ensure PP children are being supported by all staff, to ensure the provision is well matched to close gaps their understanding, knowledge and skills.

	Additional barriers to the achievement of children entitled to pupil premium

	1. Pulse Surveys
Response rate: At least 60–70% of parents complete each survey.
Engagement quality: Increase in positive responses to key questions (e.g. “I feel informed about my child’s learning”).
Follow-up actions: Evidence of changes made in response to survey feedback (e.g. communication methods, workshop topics).
Trend tracking: Improvement in survey scores over time (e.g. termly comparisons).
2. Parental Engagement Working Party
Representation: Working party includes parents from diverse backgrounds, including PP families.
Attendance: Consistent attendance at meetings (e.g. 80% of members attend each term).
Impact: At least 3 actionable recommendations implemented per year.
Feedback: Positive feedback from wider parent community on initiatives led by the working party.
3. Attendance at School Workshops
Participation rate: Increase in PP parent attendance by 20% compared to previous year.
Workshop reach: At least 50% of PP families attend one or more workshops annually.
Feedback: 90% of attendees rate workshops as useful or very useful.



Activity in this academic year
This details how we intend to spend our pupil premium this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £57,645
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	· Little Wandle
· Staff CPD
· Smaller targeted groups
Provision in summary
· Daily keep up sessions. 
· Reading sessions 4 x a week.   
· Pupil packs shared at Parents’ Evening. 
· Two phonics lessons a day.
· The phonics lead provides IRIS lesson models and follow up team teaching support for staff who have spotlight children in their teaching groups. 

3 weekly assessments – analysis by Phonics lead, targeted groups adjusted and CPD provided accordingly

£995


	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics 
The average impact of the adoption of phonics approaches is about an additional five months’ progress over the course of a year.
Fidelity using a DFE validated phonics scheme
DFE - A complete programme may consist of resources from 2 different publishers but will be assessed for validation as one programme – Little Wandle Big Cats is one publisher.
	3 - Phonics

	· Little Wandle – Fluency Y2-Y6.  3 weekly assessments – analysis by Phonics lead, targeted groups adjusted and CPD provided accordingly 
· Star Reading in place across Y1-Y6 including CPD package
· Accelerated Reader for wider reading at home – choices targeted more precisely to child’s ability (ZPD)
SIP monitoring and evaluation cycle of reading – led by SLT English lead with a PP focus on progress & attainment

£1,598

	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
The average impact of reading comprehension strategies is an additional six months’ progress over the course of a year. Successful reading comprehension approaches allow activities to be carefully tailored to pupils’ reading capabilities, and involve activities and texts that provide an effective, but not overwhelming, challenge.

Nunnery and Ross (2003) found positive effects on comprehension for pupils in grade 5.
The Education Endowment Foundation recently ran a project investigating the effectiveness of Accelerated Reader, which found that it appears to be effective for weaker readers as a catch-up intervention.
The studies found a mean effect size of +0.20 in primary reading and +0.07 in secondary reading.
	4 - Reading

	· Kinetic Letters handwriting

PP spotlight pupils – monitor books fortnightly and introduce intervention if required eg fine motor skills intervention (SLT and English Lead)

£4000 
	Kinetic Letters is a handwriting program focused on making writing automatic, legible, and comfortable by developing core physical strength and using movement-based learning for letter formation. Its impact includes improved concentration, faster writing, reduced cognitive load, better reading and spelling skills, and increased confidence and engagement with learning across all eleven curriculum areas. The program provides a structured, evidence-informed approach with daily lessons, reinforcing core strength, pencil grip, and letter formation through stories and multisensory experiences

	5 - Writing

	· The Write Stuff Approach CPD
· Resources to aid the delivery of The Write Stuff
SIP monitoring and evaluation cycle of writing – led by SLT English lead with a PP focus on progress & attainment

PP spotlight pupils – monitor books fortnightly and introduce intervention if required eg fine motor skills intervention (SLT and English Lead)


£4000

	EEF improving literacy recommendations
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1730894223
	5 - Writing

	· Full implementation of Power Maths and fully resourced from EYFS to Year 6
SIP monitoring of writing – led by SLT Maths lead with a PP focus on progress & attainment
· Mastering Number at Reception and KS1 (Maths Hub) engagement and application of CPD
SIP monitoring and evaluation cycle of maths – led by SLT maths lead with a PP focus on progress & attainment

PP spotlight pupils – monitor books fortnightly and introduce intervention if required eg fine motor skills intervention (SLT and Maths lead)

Pupil progress booklets and meetings ensure children who are not on track for expected attainment at the end of the year will be discussed in detail, as well as children not making expected progress. Staff will be asked questions to deepen understanding about the barriers and what ways provision can be changed or refined to accelerate progress of individuals further. See pupil progress booklets for individual pupil gaps.

	https://www.pearson.com/uk/educators/schools/news/schools-blog/2019/04/power-maths-every-teachers-dream.html

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
The impact of mastery learning approaches is an additional five months progress, on average, over the course of a year.
	6 - Maths

	· Non-class based AHT Leadership support for vulnerable pupils in reading and maths (25% of salaries for PP) AHT teaching commitment to enhance quality first teaching with target groups of pupils and reduce staff to pupil ratios.  To provide CPD and team teaching with staff.  SLT PP lead analysis and evaluation – 

PP spotlight pupils – monitor books fortnightly and introduce intervention if required eg fine motor skills intervention (SLT and Maths lead)

Pupil progress booklets and meetings ensure children who are not on track for expected attainment at the end of the year will be discussed in detail, as well as children not making expected progress. Staff will be asked questions to deepen understanding about the barriers and what ways provision can be changed or refined to accelerate progress of individuals further. See pupil progress booklets for individual pupil gaps
	https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/
Reducing class size has a small positive impacts of +2 month, on average.


	4&6

	Coaching and Mentoring to facilitate personalised CPD, in order to ensure quality of teaching and learning is impacting on the outcomes for PP pupils. 
	Goleman’s research on leadership styles highlights the
positive effect of a coaching approach in comparison to
other leadership approaches.

Instructional coaching and deliberate practice has an
impact on quality first teaching with a focus
on techniques including WalkThrus, in order to focus staff on adaptive practices to accelerate PP pupil progress. 

The coaching and mentoring model will provide personalised next steps for Teachers, every half term through the use of 
IRIS connect software and the Teacher Skillsbuilder ensuring the quality of teaching and learning continues to improve.

Senior leaders will evaluate the impact of this coaching and mentoring model to ensure it is bespoke and rigorous in order to maximise the impact on PP pupil outcomes.

This will be achieved through the following:
· Evidence informed Teacher WalkThrus.
· The Hales Valley Trust Teacher Skills Builder –the Trust’s codified framework for effective teaching.
· The principles of Adaptive Teaching.
	All



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £70,847
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	· Wellcomm assessment and intervention for EYFS
· Widget Online visual support for communication

SIP monitoring and evaluation cycle of EYFS and Inclusion – led by SLT for EYFS & Inclusion with a PP focus on progress & attainment in Speech and Language (Oracy) Wellcomm

Fortnightly progress check by SENCO – adaptions made if necessary
	Implementing a targeted language intervention can improve progress by +7 months in EYFS
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions 

https://www.gl-assessment.co.uk/case-studies/
Impact at Woodside so far has seen a more communication friendly environment enabling pupils to access learning through dual-coding
	2

	· Specific targeted phonics and reading fluency support in EYFS, KS1 and KS2 delivered by Teaching Assistants
15 EYFS/KS1 TAs x 1.5 hours
9 KS2 TA x 2.5 hours
· Little Wandle Rapid Catch up programme
· Little Wandle Fluency programme
SIP monitoring and evaluation cycle of Phonics – led by SLT for Phonics with a PP focus on progress & attainment

Fortnightly checks by the phonics lead and adaptions made following on from this if necessary
	https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reducing-class-size/
Specific targeted support following English Hub strategies and Interventions

	3, 4

	· Analysis of Star Reading to identify Key Groups -overseen by English Lead 
· UKS2 reading curriculum review – new books to resource -overseen by English Lead
· Targeted use of Century for Reading – monitored fortnightly for spotlight PP pupils by Maths Lead and adaptions made
· TA intervention to raise attainment in KS1 and KS2 in phonics, reading and writing – monitored fortnightly by phonics and English lead and adaptions made
SIP monitoring and evaluation cycle of Reading – led by SLT for Reading with a PP focus on progress & attainment
	· https://www.renlearn.co.uk/success-story/

· https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/284286/reading_for_pleasure.pdf


· https://www.century.tech/our-impact/
· Toe by Toe (1:1 reading intervention)
· Reading Explorers (reading comprehension)
· Colourful semantics GPS (Grammar for writing)
	3,4,5

	· TTRS heat maps and MTC heat maps: actions based on outcomes – SLT monitoring plan, analysis and evaluation – by Maths Lead fortnightly and adaptions made
· Specific targeted maths support delivered by Teaching Assistants – monitored fortnightly by Maths Lead and SENDCO and adaptions made
SIP monitoring and evaluation cycle of maths – led by SLT for maths with a PP focus on progress & attainment
	· https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
Intervention supported by Power of 2, Century Maths, Maths.co.uk, TTRS,
Precision Teach Times tables/ maths arithmetic
	6



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £186,270 

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	· Part-time Family Support Worker and Part-time Attendance Officer to monitor absence and embed systems to reduce persistent absentees
SIP monitoring and evaluation cycle of attendance – led by SLT for attendance with a PP focus on Persistent Absentees
· Pastoral Team (Mentor and TA) supporting behaviour and wellbeing
ELSA training
· Weekly Pastoral Team meeting with AHT to prioritise needs of vulnerable pupils and families – Pastoral Overview updated and is reflective of needs 
· Rise and Shine Breakfast Club
· Reflexions (CAMHS) free NHS service
Impact measures
· Attendance: Reduction in Persistent Absence (PA) and Severely Persistent Absence (SPA) rates, especially for PP pupils.
· Behaviour and Wellbeing: Fewer behaviour incidents logged; improved pupil engagement and emotional regulation (tracked via pastoral records and ELSA outcomes).
· Family Support: Increased parental engagement through coffee mornings and workshops; positive feedback from parents.
· Access to Support: Uptake of Rise and Shine Breakfast Club and Reflexions (CAMHS) services by targeted pupils.
· Academic Impact: Improved progress for pupils receiving pastoral and attendance interventions.
Monitoring of the impact
· Senior Leadership Team (SLT) – oversees attendance and pastoral provision.
· Assistant Headteacher (AHT) – leads weekly pastoral meetings and updates the Pastoral Overview.
· Attendance Officer and Family Support Worker – track attendance and engagement.
· Pupil Premium Lead – ensures PP pupils benefit from interventions.
Impact is monitored
· Weekly: Attendance data review and pastoral team meetings.
· Fortnightly: Contact with parents of PP pupils who are persistently absent.
· Termly: SIP monitoring and evaluation cycle; governor reports.
· Ongoing: Class attendance champions and feedback from workshops.
What happens as a result of monitoring?
· Targeted Actions: Additional home visits, personalised support plans, and referrals to external agencies (e.g., CAMHS).
· Adaptation of Provision: Increase or adjust pastoral support, ELSA sessions, and breakfast club places.
· Parental Engagement: Coffee mornings and workshops scheduled based on identified needs.
· Escalation: Cases of continued absence or safeguarding concerns escalated to DSLs and external professionals.
· Reporting: Outcomes shared with trustees and included in Pupil Premium impact evaluation.

Track the number of PP pupils accessing each intervention termly (attendance support, pastoral mentoring, breakfast club, ELSA, Reflexions) ensuring PP children who need to access this provision are able to access this.  

	· Early Help referrals have increased and families are gaining support from outside agencies (housing, intense family support)
· Attendance to remain high profile to increase attendance in line with national 94%
· Termly meetings with NPOC to evaluate the strategies in place to support decrease of persistent absence.
· Attendance Senior Leader attends National attendance hub in order to keep up to date with recent research and implement this in school to improve attendance.
· EEF Guidance about Wider strategies focusing on the following: SEL, Well-being and Mental Health. https://educationendowmentfoundation.org.uk/supportfor-schools/school-planning-support/3-wider-strategies  
· Vulnerable PP pupils are discussed in order to plan intervention and support. PP pupils receive additional opportunities to share their wishes and feelings, nurture provision, ELSA support, and referrals to outside agencies. 

· Vulnerable pupils start school early and provided with breakfast so they are settled ready for education in class

· SEMH support for PP pupils in order to ensure they are prepared to learn and access the curriculum successfully. 


	1

	· Deputy Safeguarding Lead and non-class based leadership (AHOS and AHT) - DSLs to support vulnerable families (20% of salaries for PP) 

What are the impact measures?
· Improved attendance and punctuality for vulnerable pupils
· Increased parental engagement and support for families
· Positive progress and attainment for pupils identified as vulnerable
Who is monitoring the impact?
· Assistant Head of School (AHOS) and Deputy Safeguarding Lead (DSL)
· Oversight by Executive Headteacher and Senior Leadership Team (SLT)
How often is the impact monitored?
· Half-termly reviews through attendance data, safeguarding logs, and pupil progress meetings
· Ongoing monitoring during weekly DSL meetings
What happens as a result of monitoring?
· Adjustments to support plans for families and pupils
· Targeted interventions for attendance or wellbeing
· Escalation to external agencies if concerns persist
· Feedback to staff and governors on progress and next steps
	· Most vulnerable pupils and families take highest priority and remains with Senior Leadership as DSLs
· 20 CP, CiN and CiC

· These pupils receive direct oversight from Senior Leadership DSLs, rather than other safeguarding staff.
· Support includes strategic decision-making, multi-agency coordination, and priority access to resources, ensuring quicker response times and tailored interventions.
· For PP pupils within this group, support is linked to Pupil Premium funding, enabling additional interventions such as attendance support, wellbeing checks, and academic catch-up plans.
· DSLs work closely with families to address barriers to learning linked to disadvantage, including financial hardship, housing, and mental health needs.

	1



Total budgeted cost: £243,915

Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 academic year. 
	Challenge 1 – Attendance

	
	2022-23
	2023-24
	2024-25

	Whole school attendance
	90.93%
	90.8%
	91.29%

	PP attendance
	88.01%
	89.3%
	88.78%

	Non-pupil premium attendance
	91.43%
	91.8%
	93.62%



Over the three academic years from 2022–23 to 2024–25, whole school attendance has shown a slight upward trend, increasing from 90.93% to 91.29%. Notably, attendance among non-pupil premium children has consistently improved, rising significantly from 91.43% to 93.62%, indicating strong engagement within this group. In contrast, pupil premium attendance, while showing a modest increase in 2023–24, declined slightly in 2024–25 to 88.78%, remaining below the whole school average. This persistent gap highlights the need for targeted interventions to support pupil premium children and improve their attendance outcomes in line with their peers.

	[bookmark: _Hlk211348584]Year Group
	% of pupil premium children below attendance target of 94% for 2023 – 2024
	% of pupil premium children below attendance target of 94% for 2024 - 2025
	% of pupil premium children who left before the end of the academic year 2025

	Orchard (1 child)
	
	100
	0

	Reception (10 children)
	
	20
	10

	1 (14 children)
	74
	21
	7

	2 (26 children)
	58
	35
	4

	3 (25 children)
	56
	52
	0

	4 (25 children)
	60(plus 8% unknown)
	44
	0

	5 (31 children)
	55 (plus 6% unknown)
	32
	3

	6 (26 children)
	46
	46
	0



The attendance data for pupil premium children across year groups shows a generally positive trend from 2023–2024 to 2024–2025, with most year groups demonstrating a reduction in the percentage of children below the 94% attendance target. Notably, Year 1 saw a significant improvement, dropping from 74% to 21%, and Year 5 improved from 55% (plus 6% unknown) to 32%. Year 2 and Year 4 also showed marked progress, decreasing from 58% to 35% and from 60% (plus 8% unknown) to 44%, respectively. However, Year 3's improvement was modest (56% to 52%), and Year 6 remained static at 46%. Reception and Orchard data for 2024–2025 is missing, limiting full comparison. Overall, the data reflects targeted efforts to improve attendance among pupil premium children, with several year groups showing encouraging progress.







Challenge 2 – Speech and language

	Year Group
	% of pupil premium children below age related expectations on WELCOMM assessment on entry
	% of pupil premium children below age related expectations on WELCOMM assessment Autumn 24
	% of pupil premium children below age related expectations on WELCOMM assessment Spring 25
	% of pupil premium children below age related expectations on WELCOMM assessment Summer 25
	Number of pupil premium children Summer 25

	Orchard (1 child)
	
	
	
	100
	1 child

	Reception (10 children)
	70
	20
	50
	45
	11 children



The WELCOMM assessment data indicates a positive trend in language development among Reception pupil premium children over the academic year. The percentage of children below age-related expectations decreased from 70% on entry to 45% by Summer 2025, suggesting effective intervention and support strategies. The data for Orchard shows that the single pupil premium child remained below expectations in Summer 2025 (100%), highlighting a need for targeted support in that setting.

Challenge 3 – Phonics

	Year Group
	% of pupil premium children below age related expectations for phonics on entry
	% of pupil premium children below age related expectations for phonics Autumn 24
	% of pupil premium children below age related expectations for phonics Spring 25
	% of pupil premium children below age related expectations for phonics Summer 25
	Number of pupil premium children Summer 25

	Orchard (1 child)
	
	
	
	100
	1 child

	R (10 children)
	
	40
	80
	91
	11 children

	1 (14 children)
	64
	58
	64
	76
	17 children

	2 (26 children)
	100
	77
	77
	64
	28 children

	3 (25 children)
	16
	24
	24
	19
	27 children

	4 (25 children)
	16
	16
	16
	15
	27 children

	5 (31 children)
	16
	16
	16
	12
	33 children

	6 (26 children)
	8
	8
	8
	7
	27 children



The phonics data reveals varied progress among pupil premium children across year groups from entry to Summer 2025. While some cohorts, such as Year 1 and Year 2, show a negative trajectory with decreasing percentages of children below age-related expectations, others—most notably Year R—demonstrate a concerning downward trend, rising from 40% on entry to 91% by Summer 2025. This suggests that early phonics interventions may not be sufficiently effective for this group. Orchard, with only one pupil, consistently shows 100% below expectations, indicating a need for highly individualised support. The data also highlights significant variation in cohort sizes, which may impact the reliability of percentage-based evaluations. Overall, while some progress is evident, targeted and differentiated phonics support remains essential, particularly in early years and smaller cohorts.






Challenge 4 – Reading

	Year Group
	% of pupil premium children below age related expectations for Literacy on entry
	% of pupil premium children below age related expectations for Literacy Autumn 24
	% of pupil premium children below age related expectations for Literacy Spring 25
	% of pupil premium children below age related expectations for Literacy Summer 25
	Number of pupil premium children Summer 25

	Orchard (1 child)
	
	
	
	100
	1 child

	R (10 children)
	100
	90
	60
	36
	11 children

	
	
	
	
	
	

	Year Group
	% of pupil premium children below age related expectations for reading on entry
	% of pupil premium children below age related expectations for reading Autumn 24
	% of pupil premium children below age related expectations for reading Spring 25
	% of pupil premium children below age related expectations for reading Summer 25
	Number of pupil premium children Summer 25

	1 (14 children)
	57
	57
	57
	59
	17 children

	2 (26 children)
	62
	81
	77
	64
	28 children

	3 (25 children)
	48
	40
	40
	40
	27 children

	4 (25 children)
	40
	32
	60
	44
	27 children

	5 (31 children)
	39
	52
	48
	33
	33 children

	6 (26 children)
	42
	50
	46
	48
	27 children



The data reflects encouraging progress in both literacy and reading outcomes for pupil premium children across the academic year. In Reception, the percentage of children below age-related expectations in literacy decreased significantly from 100% on entry to 36% by Summer 2025, indicating effective early interventions. 
Across the school, the percentage of pupil premium children below age-related expectations for reading shows mixed progress from entry to Summer 2025.
Year 1 and Year 2 have seen slight increases in the proportion of children below expectations (Year 1: 57% to 59%, Year 2: 62% to 64%), indicating a need for targeted intervention and review of current support strategies.
Year 3 and Year 5 show positive movement, with reductions in the percentage below expectations (Year 3: 48% to 40%, Year 5: 39% to 33%), suggesting that current approaches may be having a positive impact.
Year 4 and Year 6 have experienced increases (Year 4: 40% to 44%, Year 6: 42% to 48%), which may reflect challenges in sustaining progress or gaps in provision.
Overall, while some year groups demonstrate improvement, others highlight areas for concern. A focused review of reading interventions and pupil premium strategies is recommended to ensure consistent progress across all cohorts.

Challenge 5 – Writing
	Year Group
	% of pupil premium children below age related expectations for Literacy on entry
	% of pupil premium children below age related expectations for Literacy Autumn 24
	% of pupil premium children below age related expectations for Literacy Spring 25
	% of pupil premium children below age related expectations for Literacy Summer 25
	Number of pupil premium children Summer 25

	Orchard (1 child)
	
	
	
	100
	1 child

	R (10 children)
	100
	90
	60
	36
	11 children

	
	
	
	
	
	

	Year Group
	% of pupil premium children below age related expectations for writing on entry
	% of pupil premium children below age related expectations for writing Autumn 24
	% of pupil premium children below age related expectations for writing Spring 25
	% of pupil premium children below age related expectations for writing Summer 25
	Number of pupil premium children Summer 25

	1 (14 children)
	57
	57
	57
	65
	17 children

	2 (26 children)
	77
	85
	88
	71
	28 children

	3 (25 children)
	44
	44
	56
	44
	27 children

	4 (25 children)
	48
	56
	68
	74
	27 children

	5 (31 children)
	48
	48
	48
	48
	33 children

	6 (26 children)
	35
	35
	38
	41
	27 children


The data indicates mixed progress in literacy and writing outcomes for pupil premium children across the academic year. In Reception, literacy outcomes show a marked improvement, with the percentage of children below age-related expectations decreasing from 100% on entry to 60% by Spring 2025. This suggests that early interventions are having a positive impact. However, Orchard’s single pupil premium child remains consistently below expectations, highlighting the need for tailored support in very small cohorts.
The data for writing attainment among pupil premium children from entry to Summer 2025 reveals varied progress across year groups, with some concerning trends:
Year 1 and Year 4 show significant increases in the percentage of children below age-related expectations (Year 1: 57% to 65%, Year 4: 48% to 74%), indicating a decline in outcomes and a need for urgent review of writing provision and support.
Year 2 shows a modest improvement (77% to 71%), suggesting some positive impact of interventions, though the proportion remains high.
Year 3 and Year 5 show no change (both remaining at 44% and 48% respectively), highlighting stagnation and the need to evaluate the effectiveness of current strategies.
Year 6 has seen a slight increase (35% to 41%), which may reflect challenges in sustaining progress as pupils approach transition.
Overall, the data suggests that writing remains a key area of concern for pupil premium children, with several year groups showing regression or stagnation. A targeted, whole-school approach to writing development—particularly focused on Years 1 and 4—is recommended to close gaps and improve outcomes.

Challenge 6 – Maths

	Year Group
	% of pupil premium children below age related expectations for Maths on entry
	% of pupil premium children below age related expectations for Maths Autumn 24
	% of pupil premium children below age related expectations for Maths Spring 25
	% of pupil premium children below age related expectations for Maths Summer 25
	Number of pupil premium children Summer 25

	Orchard (1 child)
	
	
	
	100
	1 child

	R (10 children)
	60
	30
	30
	18
	11 children

	1 (14 children)
	50
	43
	57
	59
	17 children

	2 (26 children)
	54
	81
	65
	57
	28 children

	3 (25 children)
	36
	48
	48
	40
	27 children

	4 (25 children)
	36
	44
	68
	56
	27 children

	5 (31 children)
	29
	42
	32
	27
	33 children

	6 (26 children)
	50
	50
	65
	63
	27 children



The data for maths attainment among pupil premium children from entry to Summer 2025 shows inconsistent progress across year groups, with some improvements but also notable regressions:
Reception shows a strong positive trend, with the percentage below age-related expectations dropping from 60% to 18%, indicating highly effective early intervention.
Year 5 demonstrates a slight improvement (29% to 27%), suggesting steady progress.
Year 1, Year 2, Year 3, Year 4, and Year 6 all show increases in the proportion of children below expectations: 
Year 1: 50% to 59%
Year 2: 54% to 57%
Year 3: 36% to 40%
Year 4: 36% to 56%
Year 6: 50% to 63%
These increases, particularly in Year 4 and Year 6, highlight areas of concern and suggest that current strategies may not be effectively supporting pupil premium children in maths as they progress through KS2.
Orchard (1 child) remains at 100%, which, while statistically limited, still warrants individualised support.
Overall, while Reception shows excellent progress, the upward trend in several other year groups—especially in upper KS2—indicates a need for a strategic review of maths provision and targeted support for pupil premium learners.

Wider Strategies
As a result of having an experienced school Pastoral Team: Learning Mentors, DSLs & Family Support Worker, PP pupils on CP, CiN, individual behaviour and inclusion pathway plans are able to access good pastoral support to meet the actions identified on the plans. During 2024 – 2025, 36 pupil premium children accessed pastoral support. 16 children accessed pastoral provision at lunchtime, 8 children took part in ELSA programme and 15 children attended Rise and Shine. It is worth noting that some children attended 2 out of the 3 named interventions. 
Family Support Worker, is efficient in completing Early Help referrals, 29 Early Help referrals were made between 2nd September 24 and 18th July 25. Due to effective and consistent family support from the Pastoral and Safeguarding Team children’s families have gained the help they need from school and outside agencies (e.g. housing, intense family support), this impacts positively on children personal development and readiness to learn.
DSL or Deputy DSL attend Strategy meetings and MAAMs for the earliest possible intervention to be provided – a total of 15 PP pupils were discussed at CIN meetings, 18 PP children were subject to an operation encompass report and 9 PP children were discussed at a strategy meeting 2024-25.  Additional support is then put in place both by school and outside agencies working closely with the family at all levels.

Pastoral Nurture Provision with groups or individual PP pupils

As a result of having a nurture based provision, children are assessed using boxall profiles, readiness for re-integration and resiliency programmes. PP pupils made progress and achieved within ‘developmental’ range for social and emotional skills. Progress is made with scores lowering, bringing them closer to within ‘diagnostic’ range.  Where further progress needs to be made by PP pupils in this area for social and emotional skills, pastoral staff will continue with ELSA (Emotional Literacy Support Assistants) CPD in 2025/26 to enable more children to achieve within the expected ranges on Boxall Profiles.

The data above exemplifies that there was a successful implementation of the pupil premium strategy across the year which included:
English (Oracy, Phonics, Reading and Writing)
· Wellcomm assessment EYFS and resulting intervention
· Ongoing Little Wandle phonics training for all staff
· Little Wandle fully resourced: Big Cat Books (sets of 6 for each book), wall charts, flash cards 
· Regular Little Wandle audit of teaching and coaching sessions
· Daily intervention for the lowest 20% in phonics across KS1 and KS2 to increase progress and attainment in English
· Accelerated Reader assessments in place Y2 – Y6
· Phonic catch-up in place across all KS2
· Writing training for all teaching staff: Jane Considine ‘The Write Stuff’
· Jane Considine resources in place and being used to ensure better quality writing outcomes

Maths
· Power Maths in place and fully resourced from EYFS to Y6
· Central Maths Hub - EYFS and KS1 Mastering Number

Social, Emotional and Mental Health Needs
· Reviewed behaviour policy across whole school
· Pastoral Menu of provision and weekly pastoral updates with SLT
· Attendance monitoring in place



Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	Wellcomm
	GL Assessment

	Widget Online
	Widget

	Voice 21 Oracy
	Voice 21

	Little Wandle Phonics
	Little Wandle

	Accelerated Reader Programme
	Renaissance

	Toe by Toe
	Toe by Toe

	The Write Stuff
	Jane Considine

	Power Maths
	Pearson/ Active Learn

	Times Tables Rockstars
	Maths Circle Ltd

	Century Online Learning
	Century Tech

	Walkthrus
	Tom Sherrington

	IRIS coaching technology
	IRIS connect

	NPQs
	Ambition Institute



Service pupil premium funding
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	N/A

	What was the impact of that spending on service pupil premium eligible pupils?
	N/A


Further information 
	Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium. This will include:

· [bookmark: _GoBack]Leaders in school will engage in collaborative networks to share best practice across the Hales Valley Multi Academy Trust
· Engagement in additional professional development to improve teaching and learning
· IRIS Connect – Continuous Professional Development and Learning (CPDL) of staff through instructional coaching – Walkthrus
· National Professional Qualification in Leading Literacy
· National Professional Qualification in Leading Early Years
· National Professional Qualification in Leading Teacher Development
· National Professional Qualification in Leading Behaviour and Culture
· Olevi Advanced Power of Coaching 
· Olevi Professional Coaching
· Olevi Assessor Coach
· Skills Builder project to develop life-skills and further aspiration
· Offer a wide range of high-quality extra-curricular activities to boost wellbeing, behaviour, attendance, and aspiration. Activities will focus on building life skills such as confidence, resilience, and socialising. Disadvantaged pupils will be encouraged and supported to participate.
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